STUDENT MIDDLE SCHOOL VIDEO ADVISORY PROGRAM IMPACT ON SCHOOL CLIMATE AND STUDENT BEHAVIOR
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Abstract .This study examined student perception of a middle school video advisory program in a long island, NY middle school and its relationship with their own perception of advisory program, school climate, and student self-reporting of behavior. Students were randomly selected to participate in the survey by grade level.  A total of 114 students in grades 6-8 completed a survey with 4 demographic questions and 26 likert-scale questions.  80% of students agree or strongly agree that video advisory presents meaningful messages. A strong relationship exists among student perception of the video advisory program, advisory program, school climate, and student self-reporting of behavior.  A significant mean difference between students in grade 6-7 and 8 were found in the level of perception of the video advisory program.  
Introduction

Turning Points 2000: Educating Adolescents in the 21st Century, the follow up to the Carnegie Foundations 1989 report of middle-level reform promotes an advisory program that meets a minimum of three times weekly.  Research in support of the Turning Points recommendations found that, “A significant adult who provides support and direction during difficult times is an important factor in helping students avoid academic failure and a variety of other problems” (2000, p. 143).  Advisory can also foster character building activities and time for personal goal setting and social development. 


The National Middle School Association (NMSA) is a leader in middle-level advocacy and research.  The 2003 position paper, This We Believe: Successful Schools for Young Adolescents is the result of the growth in researcher’s collective knowledge of how middle school children function.  The first edition of This We Believe was published in 1982.  This We Believe (2003) outlines 14 points essential to successful middle schools.  The first eight components are rooted in school culture and the remaining six guidelines are program components essential to middle-level education.  NMSA states that, “Each student must have one adult to support that student’s academic and personal development” (2003, p. 16).  The research literature supports a middle school program that places an emphasis on academic success without excluding the developmental needs of the child.  The current reality of high-stakes testing fails to place the same emphasis on the social and emotional needs of young men and women.  This We Believe asserts that advocacy needs to be rooted in the culture of a school system; advisory programs are a part of the advocacy system.


 Advisory programs are a cornerstone of middle school philosophy.  In the wake of No Child Left Behind (2001) middle schools are swimming against the tide to keep the basic tenets of middle-level education intact.  The emphasis on high-stakes assessment and district accountability measurements linked to federal funding are forcing districts to redirect money to reading and math programs.  Furthermore, an emphasis on more direct instruction in reading and math has come at a cost to other middle level programs components.


Principals are sacrificing the exploratory and advisory needs of young adolescents in order to meet the mark on state assessments.  The current educational system is pressing school districts into narrowing the total school experience.  The Association for Supervision and Curriculum Development’s, The Learning Compact Redefined: A Call to Action, challenges educators and policy makers to place and emphasis on the whole child. In a summary of the reports findings, In Education Update (2007) “commission co-chair Hugh Price believes that educators and the wider community, having seen the limits of a narrow accountability approach, are seeking a fuller way to help students achieve in school and be well prepared to live and work in society” (p. 1 ).  To this end, advisory programs are an essential and valuable part of a middle school’s configuration.
New York State, in 2003, adopted the Essential-Elements of Standards-Focused Middle-Level Schools and Programs.  The seven essential elements which include: 1) Philosophy and Mission 2) Educational Program 3) Organizational Structure 4) Classroom Instruction 5) Educational Leadership 6) A Network of Academic and Personal Support and 7) Professional Learning, attempt to create a balance between the academic, social, and emotional needs of the young adolescent.  Element Six recommends explicitly the need for, “An adult mentor in addition to a guidance counselor, either formally through a teacher/student, advisor/advisee program or informally through a school culture of caring in which teachers or other adults assume responsibility for individual students” (2003, p. 7).  An advisory program allows for an adult to develop an individual relationship with a small group of students.  Effective advisory programs can address the academic and social needs of children through both structured and non-structured activities.  


The pioneers in middle school development recognized the importance of advisory programs.  Donald Eichorn identified the need for each student to have, “a close relationship with a member of the adult staff of the school” (Alexander, et al., 1968, p. 57).  The home-base group used to develop a relationship between teacher and student as initial counselor has evolved into the modern day advisory program.  The home-base program addressed individual student goals, including: behavior, academic goals, and school wide events.  

The middle school organization provides students with “access to at least one adult who knows and cares for him personally, and who is responsible for helping him to deal with the problems of growing up” (Lounsbury & Vars, 1978, p. 41).  Meaningful relationships between adults and children in middle school are fostered by daily advisory programs.  Despite the fact that there is a volume of literature that addresses the importance of advisory programs, “few researches have systematically probed the subjective experiences of participants in advisory programs” (Anfara, 2006, p.2).  
In this research, we present a case study to examine student perception of the video advisory program and its impact on school climate and student behavior.  The video advisory program, a component of the larger advisory program, implemented in a suburban Long Island Middle School, uniquely addresses the affective domain of children, becoming the center piece of the advisory program.  Students watch a weekly video that is connected to a monthly advisory theme that reinforces good character development.  The Video Advisory Student Survey attempts to quantify the impact of the program on advisory in general.    

Purpose
 

The purpose of this study is to assess student perception of the video advisory program in a Long Island middle school and its relationship with their own perception of advisory program, school climate, and student self-reporting of behavior.  Student’s perceptions differences among 6-8 grade levels are discussed.

This case study addresses three research questions.  1) Student perception of the video advisory program 2) The relationship among the video advisory program, advisory program, school climate, and student self-reporting of behavior 3) Differences between student perception of the video advisory program by grade level. 

Definition of Terms

Advisory program:  Twenty minute non-instructional period that meets every day with a teacher student ratio of 13:1.  On Monday and Friday students participate in advisor developed activities.  On Tuesday and Thursday students and advisors engage in relax and read activities.  On Wednesday advisories watch the video advisory clips.  The Advisory program is part of every child’s day.  Advisory places an emphasis on a single adult building a relationship with a small group of children.  Survey items 9, 12, 14, 15, and 21 were used to establish the variable (see Appendix A).        

School climate: Student perception of school safety, strength of school community, attitude of teachers toward students and level of respect children have for their peers.  Survey items 5, 8, 11, 22, 29, and 30 created the variable (see Appendix A).  

Student behavior:  Student self-reporting of behavior asked children to assess their decision making and character.  Survey items 7, 17, 18, 24, and 27 determined the variable (see Appendix A).  

Setting

The suburban Long Island Middle School participating in the case study is a grade 6-8 building.  There are four academic teams in 6th grade and three academic teams in 7th and 8th grade.  All students meet with an advisory teacher for twenty minutes at the beginning of the day.  A total of 114 students in grades 6-8 completed the Video Advisory Student Survey.
1) Video Advisory Program in the Suburban Middle School (Long Island).

The video advisory program utilizes a closed circuit television to promote the monthly themes of the advisory program.  Video clips emphasize monthly themes.  Clips include: motion pictures, web-links, faculty made videos, and student produced news program.  . For example, the monthly theme for January 2007 was “Goal Setting and New Beginnings.”  A video clip of the Hoyt family, father and son tri-athletes was shown as a web-link.  In recognition of Constitution Day a building level video was created asking the question, “What does the Constitution mean to me?”  An analysis of the video advisory program can support the soft or verbal data received.  

The video advisory program was implemented during the 2004-2005 school year in a suburban middle school in long island.  In the three years since its inception it has become a staple of the middle school advisory program.  
2) Advisors.

All academic and exploratory staff has an advisory, to include the building principal.  Advisories are crafted by team and a maximum of 13 students are assigned to each advisor.  Advisors allow for students to develop a meaningful relationship with an adult in the building.  Students are encouraged to seek out their advisor for social, emotional, and academic guidance.  Advisors play an active role in the video advisory program.  Discussion questions and activities associated with weekly videos are facilitated by advisors.  For example, a video entitled, Shane’s Wish, asked students to write birthday cards for a young boy battling cancer.  Following the video, advisors handed out the cards, collected them and returned them to the main office to be mailed.  The middle school sent Shane over 800 birthday cards in support of his goal to set a world record for the number of birthday cards received.      

 3) Survey Participants (Students). 

Students were selected to participate in the survey based on their grade.  All grade level advisories were placed in a lottery and individual advisories were selected to take the survey.  Advisories selected were placed back in the lottery to ensure all advisories had an equal chance of being selected.  The survey participants included boys and girls from grades 6-8.  In each grade 45 sixth graders, 34 seventh graders, and 35 eight graders took the survey for a total of 114 students participating in the survey. 
The Instrument


The survey was crafted by 15 members of the advisory committee and placed on surveymonkey.com.  The Video Advisory Student Survey consists of four demographic questions and twenty-six likert-scale questions (See Appendix A).  The twenty-six questions were broken into four variables.  The questions assessed the 1) video advisory program, 2) advisory program, 3) school climate, and 4) student self-reporting of their behavior.  The survey was validated by 13 students.  Chronbach’s Alpha reliability test was conducted on the four variables (results are listed in Table 1) showing a reliability from 70% to 87%.


The survey was administered to students during a two week period in April 2007 to 11 advisory periods.  Survey participants had watched videos since September 2006.  Students came to the computer lab and were given instruction to access the survey from a web-link to surveymonkey.com.  The advisories dragged and clicked their responses on the computer.  The data was placed in SPSS software. 

Results
1) Student Perception of Video Advisory Program.
The twenty-six, five-point (strongly disagree-strongly agree) likert-scale questions were divided into four categories.  They include: Video Advisory, Advisory Program, School Climate, and Student Self-Reporting of Behavior.  Table 1 provides descriptive statistics for the four variables.  Following the completion of the survey an item analysis and the 114 individual reports were printed.  Student survey responses were placed in SPSS and analyzed.
Table 1
Descriptive Statistics for Video Advisory, Advisory Program, Student Behavior, and School Climate
	
	N
	Mean
	SD
	Cronbach's Alpha

	
	Statistic
	Statistic
	Statistic
	Statistic

	Video advisory
	110
	35.63
	5.95
	.866

	Advisory program
	109
	18.09
	2.82
	.692

	Student behavior
	111
	20.64
	2.44
	.647

	School climate
	111
	22.90
	3.38
	.709

	Valid N (listwise)
	109
	
	
	


 
Regarding student perception of the video advisory program, 110 students answered the survey.  Video advisory has a M = 35.63 and a SD = 5.95.  The variable, video advisory program consists of 10 items.  Students reported a tendency of 3.56 on the 1-5 likert-scale.  Furthermore, of survey responses analyzed for all grades 84% fell between the ranges of slightly agree to strongly agree that video advisory sends meaningful messages.  

In addition, an analysis of the advisory program with an N = 109 and a M = 18.09 with an SD = 2.82 and showed that 82% of all children surveyed had a favorable impression of the advisory program.

 Student self-reporting of their decision-making reveals that of N = 111 with an M = 20.64 and an SD = 2.44.  96% of students slightly too strongly agree that they have good moral compasses.  

Students expressed a positive view of their school climate with an N=111 and M = 22.90 with an SD = 3.38 The mean for each of the four variables created for the survey; illustrate a positive student perception of the video advisory program, advisory program, student self-reporting of behavior, and school climate.  
2) Is there a relationship among video advisory program, advisory program, school climate, and student self-reporting of behavior?

Table 2 examines student perception of the relationships among video advisory program, advisory program, school climate, and student self-reporting of behavior.  A correlation was done to analyze relationships among the variables (Table 2). 
Table 2
 Bivariate Correlation of Video Advisory, Advisory Program, Student Behavior, and School Climate(N=110)
	 
	Video advisory
	Advisory program
	Student behavior

	Video advisory
	Pearson Correlation
	1
	
	

	 
	Sig. (2-tailed)
	 
	
	

	Advisory program
	Pearson Correlation
	.693(**)
	
	

	 
	Sig. (2-tailed)
	.000
	 
	

	Student behavior
	Pearson Correlation
	.325(**)
	.234(*)
	

	 
	Sig. (2-tailed)
	.001
	.014
	

	School climate
	Pearson Correlation
	.411(**)
	.420(**)
	.213(*)

	 
	Sig. (2-tailed)
	.000
	.000
	.025


**  Correlation is significant at the 0.01 level (2-tailed).

*  Correlation is significant at the 0.05 level (2-tailed).


The bivariate correlation shows a positive correlation between the student perceptions of the video advisory program and the advisory program with an r = .69, p < .01.  The variance between the two variable is r​2=.34 or 34%.  The video advisory program are positively correlated with student self reporting of behavior with an r = .32, p < .01 and an r2  = .16.  Video advisory program have a 16% variance on student self-reporting of behavior.  School climate has an r = .41, p < .01 and an r2 = .20.  School climate is positively correlated with video advisory program with a variance between the variables of 20%.
3) Does the mean change in the level of perception among students 6, 7 and 8 grades? 
Table 3 examines the mean differences between grade level perception of the video advisory program.  A one-way analysis of variance was conducted to evaluate the relationship between student perception of video advisory program and grade level (Table 3).  

Table 3
One-Way ANOVA Student Perception of Video Advisory by Grade Level 

	
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Between Groups
	823.212
	2
	411.606
	14.505
	.000

	Within Groups
	3036.243
	107
	28.376
	 
	 

	Total
	3859.455
	109
	 
	 
	 


One-Way ANOVA Student Perception of Video Advisory by Grade Level 

	(I) Grade
	(J) Grade
	Mean 
	Std. Error
	p

	 
	 
	 
	 
	 

	6th Grade
	7th Grade
	38.3750
	1.22378
	.226

	 
	8th Grade
	
	1.24258
	.000(*)

	7th Grade
	6th Grade
	36.2500
	1.22378
	.226

	 
	8th Grade
	
	1.27390
	.003(*)


*  The mean difference is significant at the .05 level.


A one-way analysis of variance was conducted to evaluate the relationship between grade level and perception of the video advisory program.  The ANOVA was significant, F(2, 28) = 28.38, p = < .01.  There is a significant mean difference between grades 6 and 8, p = <.01, the mean score for grade 6 is significantly higher than the mean for grade 8.  Furthermore, the mean difference between grade 7 and 8 is statistically significant, p = <.01, the mean score for the variable, video advisory, is significantly greater in grade 7 than 8.

Discussion

In response to question one, student have a positive perception of the video advisory program, 80% of students agree or strongly agree that video advisory presents meaningful messages.  Furthermore, a strong positive relationship exists among student perception of the video advisory program, advisory program, school climate, and student-self-reporting of behavior.  Lastly, the case study revealed a significant mean difference in student perception of the video advisory program between students in grades 6-7 and 8, where lower grades have a higher perception of the video advisory program.   

A successful advisory program is an investment in human and time resources.  All players in the school system have a vested interest in the success of an advisory program.  Teachers, in particular, play a most vital role in the strength of an advisory program.  Planning the activities and structure requires, “participation from a number of teachers in each school who commit to becoming knowledgeable about advisory programs and are given time by the school district to read and develop a deep understanding of the reasons behind such a program” (Wilson, C., 1998, p. 2).  


Since the advent of middle school, in response to a general dissatisfaction with the junior high school model, advisories have been synonymous with developmentally appropriate middle-level instruction.  Advisory programs address the developmental needs of the child at this rollercoaster time in their development (Galassi & Gulledge, 1997, p. 3).   The advisory program plays an important role in the transition from elementary to middle and middle to secondary schools.

Advisory programs are an essential characteristic of middle school.  The survey results show students’ have a positive perception of the video advisory component of the advisory program.  A strong relationship exists between the video advisory program and advisory program.  Student responses identify a significant relationship exists between video advisory, school climate, and student self-reporting of behavior.

 Recommendations for future research include an examination of the difference in perception of the video advisory program between grade 6-7 and 8.  A study that asks teacher perception of the video advisory program by grade level can be insightful.    

The video advisory program supports the affective domain of the middle school child.  Furthermore, the messages presented in the videos provide character building experiences.  
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Appendix A: The Video Advisory Student Survey.

1.Grade 

Six     Seven   Eight

2. Gender

Female  Male 

3. What color Renaissance card have you held?

Gold   Purple  Red  Blue

4. Do you participate in any of the below?

School Athletics

After School Clubs or Activities (Big Show)

Band, Chorus, or Orchestra

Please select in the following questions one option:  (SA=Strongly Agree, A= Agree, SLA = Slightly Agree, D= Disagree, SD= Strongly Disagree)

5. Students in this school respect and accept the diversity of all students? 

6. Video Advisory has had an impact on my decision making? 

7. I do not make excuses or blame others for my actions? 

8. My Teachers care about me? 

9. I enjoy the video advisory program?

10. The Goal Setting video about father and son tri athletes was inspiring? 

11. Students in this school respect and care about each other

12. Web-Links, Feature Films, and other advisory videos are character building? 

13. The "Cars" video advisory emphasized kindness and compassion? 

14. Student and staff created video advisories are meaningful? 

15. Advisory activities are meaningful for students?

16. The Constitution Day Video was informative? 

17. I do not compromise my values by giving in to temptation or peer pressure? 

18. I am not mean, cruel, or insensitive?

19. I think video advisory can benefit all children? 

20. The Video Advisory Program sends meaningful messages to students? 

21. I am aware of the various community groups that receive cards made in advisory? 

22. I feel safe when I come to school?

23. Video Advisory has increased my awareness of others? 

 24. I use good judgment and think through the consequences of my actions? 

25. Enjoy ITV?

26. I enjoyed the Veteran's Day Video, "On My Watch Tonight"?

27. I care about the concerns and needs of others?

28. The Video Advisory Program is an important feature of Advisory? 

29. This school often reaches out to help others in need?

30. This school is like a family? 

