The Relationship Between The Attitudes Teachers And The Number Of Years In A Position, And The Use Of Multiculturalism In A School District in NY
Abstract

This study will examine teachers’ attitudes towards the use of multiculturalism in a predominantly white, suburban Long Island school district, NY. The study will examine the number of years in the position and the relationship with the following three variables: Curriculum and Instruction, Professional Development, and School Climate. The results showed years of experience and teacher attitudes towards professional development are not related. However, a negative correlation was found between years of experience and teachers’ attitudes towards curriculum and instruction using multicultural competence as well as years of experience and teachers’ attitude towards school climate.
a. Purpose
The purpose of this study is to determine if the number of years of teaching experience in a predominantly white school district will positively or negatively affect teacher’s attitudes towards curriculum and instruction, professional development and the school climate when exposed to the various stereotypes about the different racial, ethnic, cultural and religious groups. We hypothesized the monocultural white teacher with more years of experience will have difficulties in using instructional techniques to relate to the multicultural students, which translates into low implementation of curriculum and instructional techniques.  In order to effectively determine the relationship, we will see if educators who have been teaching for a longer period of time will have a different attitude towards multiculturalism. Will these experienced educators eventually become bicultural in order to relate to multiculturalism in the classroom?  It is assumed that the more years of experience an educator has will increase the likelihood that the educator can adopt effective methods. The variables that will be used in the study are the number of years of experience, curriculum and instruction, professional development and school climate. 
b. Literature Review

Teacher Attitudes Towards Multiculturalism

With all the stereotypes that are used to label the various racial, ethnic and cultural groups, the outcome of this can be seen in the classroom when teachers engage in many of these beliefs. Based on society’s stereotypes that African Americans are less intelligent in comparison to whites, and that Asians are smart and Hispanics are under achievers, a teacher’s attitude towards accepting these stereotypes can heavily impact the performance of a student. For instance, Pewewardy and Hammer (2003) stated if a teacher believes that the stereotype of American Indians being unintelligent is true, he or she may have very low expectations for these American Indian students and will indirectly support this continual belief. The self-fulfilling prophecy will then be realized and American Indian students may act less intelligent than whites students (pewewarly do not analyze Hispanic students). Research suggests (e.g. Tauber, 1998) that teacher expectations can predict changes in student achievement.
Patterns of acceptance are ways for society to change the ideas towards multiculturalism in our schools (Miller, 1994). Some of these patterns of acceptance include assimilation and cultural and ethnic pluralism (Morris-Hale, 1997). With assimilation, the individual adopts the patterns of the dominant group and then therefore acts like the members of this dominant group.  This then leads to the idea of educational assimilation where the educators expect the multiethnic students to find themselves in the educational system by using the same teaching methods that would be used for the white students (Miller, 1994). The more experienced educators realize this is not an effective teaching method and they then adopt many of the programs instituted by the various educational communities, such as ESL, to provide quality of education.  This is an example of ethnic pluralism and when this occurs then multiculturalism education is necessary.

In the article, Multiculturalism - Education for the Nineties an Overview (Pyszkowski, 1993) it is stated that while schools play vital roles in helping children learn respect for all races religions and ethnic groups, the home and community must foster tolerance and understanding of a multi-cultural society. The communities across America are becoming aware of ethnic and racial mixes of its people together with the issues and concerns of a culturally diverse society.  This culturally diverse society is now increasing in our schools and the educators and must learn to apply effective methods to encourage students to respect all races, religion and ethnic groups based on societal stereotypes. Tolerance and understanding when addressing the multiculturalism is expected and the teachers must foster ideas to create this task.
For decades, we have witnessed the differences in achievement between students within the cultural mainstream and students who are culturally and/or linguistically distinct. Among the many reasons for this educational inequity is that a significant number of White European American teachers are unable and/or unwilling to provide equal access to meaningful educational experiences for children whose culture is different from their own. This problem increases in importance as the nation's demographics change (Bradfield‑Kreider, 1999).
In the article, An Ecological Perspective on Preparing Teachers for Multicultural Classrooms (Johnson, 2003), it is written that discussions of multicultural education generally center on the importance of broadening students’ understanding and appreciation of diverse cultures. The pedagogical issues deal with what materials and experiences are best suited to children of different ages and backgrounds. The role of the teacher is recognized as critical to achieving multicultural understanding; in the ecology of the classroom, he or she is identified as the primary change agent, the source of influence that operates to increase multicultural understanding and acceptance. Efforts to enhance teacher effectiveness center on providing teachers with additional information, materials, and activities. 

Years of Teaching Experience

Regarding the years of experience held by teachers, Graham, et al. (2002) found, in a study of four factors that include educational change, organizational change, teacher-administrator relationship and teacher attitudes, that there was no significant affect on their acceptance of change or willingness to accept change.

Because of a large number of people entering the teaching profession at relatively the same time throughout the 1960s and 1970s, with similar ideas and goals, there developed a strong similarity in culture and attitude. Graham et al. (2002) gave three main reasons: First, teachers who are middle-aged and in the middle of their careers are said to be in the “sandwich generation” (Evans, 1996). These teachers have college-aged children, and have parents entering retirement facilities. With these life-changing events, they demand school be an established, coherent and conventional environment. Second, teachers who have mastered their trade and feel unchallenged are looking for leadership roles, only to find few positions available. Third, they feel unmotivated and are less-willing to consider change and become indifferent toward the school climate (Graham et al., 2002).
c. Methodology
The instrument used to carry out this research was the Multicultural Awareness to School Environment (MASE) survey.  The Likert scale was used in the research with  1 = strongly disagree to 5 = strongly agree.  This Likert scale was used to document the agreement and disagreement on various aspects of multicultural education.
The questionnaire has the following three dimensions: 

- Curriculum and Instruction is the text and educational resources that are used by the educator in the classroom.  This allows the teacher to assess the students’ performance as well as instructing them. (11 questions)

- Professional Development includes the seminars and additional educational opportunities that the teacher will use as a way providing himself or herself with increasing their knowledge. (8 questions)  
- The School Climate refers to an individual’s perception of the organizational environment and how it determines the school culture (11 questions).
The reliability of each dimension was approximately 88%, indicating satisfactory reliability.  
Demographic data such as years of experience, gender, content area were asked. In this study we focus on the relationship measured by correlation of the years of experience and the 3 dimensions.
d. Data sources
After giving a lecture on multiculturalism at one school on Long Island, New York, questionnaires pertaining to multicultural awareness were distributed by one of the researchers. There were one hundred eighty-three school personnel who attended the lecture and all were respondents on the questionnaire. 
Of the respondents, one hundred thirty-six were teachers, which represented eighty-seven percent of the respondents, thirteen were administrators, which represented seven percent administrators, nine were counselors, which represented five percent and two were others which represented one percent.  Ninety-one percent of the teachers were identified as Caucasians, twenty-four percent were males and seventy-six percent were females. The average age of the group was approximately forty years old with the average number of years in their position as fifteen.  

f. Results


It was discovered that there were high levels of agreement in the area of professional development and the disagreements were seen more in the area of school climate. The overall conclusion of the study stated that “Although classrooms are becoming increasingly multiracial, and multilingual, most teachers are Caucasian.  As a result, their instructional techniques and assessment tools generally are not inclusive of diverse students’ cultural, ethnic and linguistic styles” (Tatum & Morote, 2005). 

Table 1. Correlations between years of position and Professional Development, SC and CI

	 
	 
	Years in Position

	Professional Development
	Pearson Correlation
	-.058

	 
	Sig. (2-tailed)
	.544

	 
	N
	111

	School Climate
	Pearson Correlation
	-.363(**)

	 
	Sig. (2-tailed)
	.000

	 
	N
	106

	Curriculum and Instruction
	Pearson Correlation
	-.344(**)

	 
	Sig. (2-tailed)
	.000

	 
	N
	109


**  Correlation is significant at the 0.01 level (2-tailed).

Table 1 shows that there is no significant relationship between the number of years in a position and professional development (r = -0.058, p > 0.05). However, a negative correlation exists between the dimension of curriculum and instruction and years in a position (r = -0.36, p = 0.00), as well as school climate (r = -0.37, p = 0.00). This shows that the more years in position the less likely the attitude towards the belief in teaching a more multiculturally based program.
e. Educational Importance of the Study


This study will be beneficial to teachers because it will show that the more years in a position, the more a teacher needs to change with a school’s climate to reduce any negative views of a school climate they may have. Newer teachers are entering the field with these a fresh perspective on using multicultural techniques in their classrooms. This study will be beneficial to administrators because it will show that as school climates change, teachers are not. This study will be beneficial to trainers because they need to be aware of older, more experienced teachers in their training sessions. More experienced teachers will be resistant to utilizing more effective diversity teaching.
References

Blandford, S. (2000). Managing Professional Development in Schools. London: Routledge.
Bradfield‑Kreider, Paula (1999). Antiracism: An Opportunity for Monocultural Preservice Teachers to Begin the Dialogue. Proceedings of the NATIONAL ASSOCIATION FOR MULTICULTURAL EDUCATION SEVENTH ANNUAL N.A.M.E. CONFERENCE. Albuquerque, NM, 2002. Retrieved July 29, 2005, from Questia database, http://www.questia.com.
Evans, R. (1996). The human side of school change: Reform, resistance and the real-life problems of innovation. San Francisco: Jossey-Bass.
Falconer, R. C., & Byrnes, D. A. (2003). When Good Intentions Are Not Enough: A Response to Increasing Diversity in an Early Childhood Setting. Journal of Research in Childhood Education, 17(2), 188+. Retrieved July 29, 2005, from Questia database, http://www.questia.com.
Graham, Jeff; Wilson, Harold E.; Gerrick, W; Fraas, John; Heimann, B (2002). Teachers’ Acceptance of Change: Assessing the Importance of Four Factors. Paper presented at the Annual Meeting of The Mid-Western Educational Research Association. Columbus, OH, 2002 ED 471 371.
Harris, D. A. (Ed.). (1995). Multiculturalism from the Margins: Non-Dominant Voices on Difference and Diversity. Westport, CT: Bergin & Garvey.

Huffman, D., Thomas, K., & Lawrenz, F. (2003). Relationship between Professional Development, Teachers' Instructional Practices and the Achievement of Students in Science and Mathematics. School Science and Mathematics, 103(8), 378+. Retrieved July 29, 2005, from Questia database, http://www.questia.com.
Johnson, Helen (2003) An Ecological Perspective on Preparing Teachers for Multicultural Classrooms Rethinking Multicultural Education. Case Studies in Cultural Transition. Westport, CT: Bergin & Garvey. Retrieved July 29, 2005, from Questia database, http://www.questia.com.
Kanaya, T., Light, D., & Culp, K. M. (2005). Factors Influencing Outcomes from a Technology-Focused Professional Development Program. Journal of Research on Technology in Education, 37(3), 313+. Retrieved July 29, 2005, from Questia database, http://www.questia.com.

Kent, A. M. (2004). Improving Teacher Quality through Professional Development. Education, 124(3), 427+. Retrieved July 29, 2005, from Questia database, http://www.questia.com.

Mcgarty, C., Yzerbyt, V. Y., & Spears, R. (2002). Stereotypes as Explanations: The Formation of Meaningful Beliefs about Social Groups. Cambridge, England: Cambridge University Press.

Miller, J. J. (1994, October 3). Assimilation Enriches America's Melting Pot. Insight on the News, 10, 20+. Retrieved July 29, 2005, from Questia database, http://www.questia.com.

Morris-Hale, W. (1997). Conflict and Harmony in Multi-Ethnic Societies: An International Perspective. New York: Peter Lang.

Nieto, S. (2002). Language, Culture, and Teaching: Critical Perspectives for a New Century. Mahwah, NJ: Lawrence Erlbaum Associates.

Penuel, W. R., Korbak, C., & Cole, K. A. (2002, February). Designing Assessments for Students' Multimedia Projects: A Model of How Students Learn, Based on Research in the Learning Sciences, Helps Measures of Students' Learning Bring Together Curriculum, Instruction, and Assessment. Learning & Leading with Technology, 29, 46+. Retrieved July 29, 2005, from Questia database, http://www.questia.com.
Pewewardy, C.; Hammer, P (2003). Culturally Responsive Teaching for American Indian Students. ERIC Clearinghouse on Rural Education and Small Schools, Charleston, WV.
Pyszkowski, I. S. (1993). Multiculturalism - Education for the Nineties an Overview. Education, 114(1), 151+. Retrieved July 29, 2005, from Questia database, http://www.questia.com.
Quashie, K. E. (2004). Black Women, Identity, and Cultural Theory: (Un)becoming the Subject. New Brunswick, NJ: Rutgers University Press.

Rose, A. M. (Ed.). (1951). Race Prejudice and Discrimination: Readings in Intergroup Relations in the United States. New York: Knopf.

Sleeter, C. E. (2001). Preparing Teachers for Culturally Diverse Schools. Journal of Teacher Education, 52(2), 94. Retrieved July 29, 2005, from Questia database, http://www.questia.com.
Tauber, R. (1998). Good or Bad, What Teachers Expect From Students They Generally Get!. Washington, D.C.; ERIC Clearinghouse on Teaching and Teacher Education.
