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Abstract
The purpose of this study is to determine if there is a difference between the principals’ years of experience and teachers’ attitudes toward instructional supervision focused on purpose, continuity, feedback, collaboration, and trust. The principals’ years of experience were grouped into two categories: zero to three years and greater than three years. A survey was completed by 96 randomly assigned elementary teachers located in Westchester County, New York. An independent samples t-test was performed to examine the relationship between the principals’ years of experience and teachers’ attitudes toward instructional supervision.  The results indicate that there is a significant difference between principals’ years of experience and teachers’ perceptions of collaboration. Principals with up to three years experience tend to collaborate more with their teachers. There is no significant difference between principals’ years of experience and purpose, continuity, feedback, and trust.
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Purpose 
Arredondo, Brody, Zimmerman, Moffett (1995) recommend that the structure of teaching from a top-down model to a collaborative one be changed to promote learning. “Unless the supervisor can function as an equal and establish trust and collegiality, neither the supervisor nor the teacher will grow from classroom experiences and the supervisory process will, as Garman (1986) has shown, continue to be little more than ritual” (Arredondo, Brody, Zimmerman, Moffett, 1995, p. 76). The authors find a shift in supervision toward collaboration between teacher and principal. “But the willingness to work collaboratively is not enough; structures that support collaboration are also important” (Arredondo, Brody, Zimmerman, Moffett 1995, p. 77). In order for change to occur, the authors found that collaboration and dialogue must be present. It is important that administrators and teachers engage in comfortable dialogue and develop trust. 

Principals are responsible for implementing instructional supervision of their teaching staff. Therefore, it is critical to determine if there is a difference between the experience of a principal and teachers’ attitudes toward instructional supervision. Five models of instructional supervision were included in the survey: purpose, feedback, continuity, collaboration, and trust. Very little studies exist on how teachers’ attitudes toward instructional supervision vary dependent on principals’ years of experience. This study will provide additional research to this area of interest.
Theoretical Framework
Teachers and administrators, who took part in the study (2007), reported a need for collaboration.  “All parties must work together to establish goals, criteria, and procedures if the evaluation process is to be effective” (author, 2007, p.36). The author also found that teachers must be involved in the supervision process, which would make them more likely to follow the recommendations of the principal.  “In addition, it is important for the principal to work with the teacher to create a risk-free environment in which decisions regarding learning are made collaboratively” (p. 37).

Glanz, Shulman, Sullivan (2007) conducted a study and found that in most cases principals do not have the time to engage in continuous supervision. They also found that schools with effective supervision models had significant increases in student achievement because a “culture of teacher empowerment and collaboration” (p. 2) is established. This study found that leadership influences student achievement. “ Williams (2003) in a study titled The Relationship between Principal Response to Adversity and Student Achievement emphasized the importance of the principal in influencing student achievement through developing a school culture focused on learning and working to establish a collaborative learning community” (as cited in Glanz, Shulman, Sullivan, 2007, p. 6). 
Oghuvbu’s study (2007) focused on instructional supervision in Nigerian schools. A survey was administered to 1,150 teachers from 50 selected schools.  The survey consisted of 42 items, which were rated on a 4-point Likert scale. A major finding is that “supervision is designed to promote teaching and learning in schools.  Lack of supervision could result in inadequate preparation by teachers…” (Oghuvbu, 2007, p.3).

Kersten (2006) states that the current evaluation process is ineffective because as Dougherty (2005) stated, “The responsibility to complete accurate and comprehensive teacher evaluations belongs to administrators” (as cited in Kersten, 2006, p.240). In other words, stating that teachers should participate in changing the evaluation process is lofty at best because the current practice is for building leaders to evaluate teachers. However, as the Illinois State Board of Education requires, administrators should participate in teacher supervision training so that they are more aware of differentiated evaluation methods. This awareness can assist them with identifying the most appropriate supervision model that will engage teachers more, who ultimately may engage students more in the learning process.

For the purpose of improving education, Peterson and Peterson (2005) suggest that principals incorporate teacher evaluation programs that promote highly qualified teachers and high academic standards. By “(1) increasing the amount of objective data; (2) increasing teacher involvement, and (3) increasing the technical and sociological quality of the evaluation process” (p.1) principals can assist teachers in improving their instructional practices.
Owings, Kaplan, and Nunnery’s (2005) study investigated the relationship between principal quality and student achievement. The results indicated that principals with higher ratings had higher levels of student achievement in their schools. This idea is supported by the work of Glanz et al., (2007) who state “it is reasonable to believe that principals who practice and build skills in leadership for teaching and learning can positively impact their schools’ learning and students’ performance” (p. 6). MetLife conducted a study in 2003 and found that principals play an important role in motivating teachers and students. “Moreover, research affirms that educational leaders who pay close attention to instructional matters at the classroom level effect successful teaching, and thus learning; but again, it’s indirect influence” (as cited in Glanz, Shulman, Sullivan, 2007, p. 11).

Many public schools do not encourage collaboration. “Top-down decision making, curriculum compartmentalization, and the isolation of the self-contained classroom are among the forces militating against professional collaboration in schools” (Archbold, 1998, p. 21). One of the major reforms of today focuses on the teachers having a greater role in planning, problem solving, and research. “This idea is not, for instance, to replace a principal with a teacher, or to give individual teachers more freedom to act in isolation in traditional roles, but for teachers to exercise more power collaboratively in planning and decision making” (Archbold, 1998, p. 22).Collaboration allows for more involvement in the decision making role. 

Hill, Lofton, and Newman conducted a study, Professional Portfolios: A Catalyst or a Collaborative Work Culture in 1997 and found that collaboration leads to reflection, self learning, professional growth, and positive interaction with co-workers because the climate supports these dispositions. This study discovered that when the faculty developed individual portfolios as a means of evaluation, higher value was placed on the collaborative practice of the school. “This system with the use of portfolios has broken down the “us” (teachers) versus “them” (administrators and supervisors) attitude; it fosters a more collaborative relationship, thus leading to better education in teach local education agency and ultimately the state” (Hill, Lofton, Newman, 1997, p. 2). 

Poole (1995) focused on the reexamination of the teacher-administrator relationship because the traditional hierarchical relationships created a “we/they” mentality, which prevented schools from meeting their goals. His/her reexamination was based on three areas: shifting responsibility for professional development from the teacher to the administrator, breaking down the traditional hierarchical relationship between administrator and teacher, and developing a collegial relationship between the administrator and teacher to contribute as equals to the purpose of improving instruction. Within this study, Poole focused on cultural leadership. Cultural leadership is usually depicted as an administrator advancing a personal vision. “Such an image overestimates the influence of school administrators and falsely depicts teachers as relatively passive participants in meaning construction” (Poole, 1995, p. 4). There is a need to break down these barriers and encourage teachers and administrators to view themselves as equals. “The transition required both teachers and administrators to reconstruct meanings that were part of their cultural understandings about how teachers and administrators relation to one another” (Poole, 1995, p. 4). This study explored a new model of teacher supervision and evaluation, which led to a collaborative understanding about the teacher-administrator relationship.


ERIC Development Team (1992) discusses how the role of school leadership has changed from a top-down approach to one that is more collaborative through shared decision making. This transformational process requires “finding a way to be successful in collaboratively defining the essential purpose of teaching and learning and then empowering the entire school community to become energized and focused” (ERIC Development Team, 1992, p.2). One of the goals of transformational leadership, then, is to involve teachers in the development of a collaborative school environment. 
Data Sources

The study, Elementary Teachers’ Perceptions of the Effectiveness of Instructional Supervision, was conducted during 2006-2007.  The subjects of the study were 96 randomly assigned teachers from elementary schools in Westchester, New York.  The teachers completed a survey, which consisted of three parts.  Part I focused on supervision styles, Part II pertained to perceptions of supervision, and Part III consisted of two open-ended questions.  For this study, part two of the survey was used, comprised of 42 items, related to the variables of instructional supervision. 
Results

Principals’ years of experience were grouped into two categories: zero to three years and greater than three years. Principals with greater than three years of experience are generally tenured. Principals with up to three years of experience tend to collaborate more with their teachers. Alpha coefficients of reliability were performed to determine internal consistency and effectiveness.  The alpha coefficient for collaboration was .546. The alpha coefficients for the remaining factors are as follows: purpose (.865), feedback (.645), continuity (.778), and trust (.934) (Kramer, 2007). An independent samples t-test was conducted. The results indicate that there is a significant difference between principals’ years of experience and teachers’ perceptions of collaboration. There is no significant mean difference between principals’ years of experience and purpose, continuity, feedback, and trust.

Table 1
 Independent Samples Test of Variables of Instructional Supervision
	
	M1
	M2
	SD1
	SD2
	t
	p
	Ŋ2

	 Purpose
	23.74
	22.98
	3.84
	4.41
	0.812
	0.419
	.18

	Feedback
	22.86
	22.33
	3.79
	3.52
	0.640
	0.524
	.15

	Continuity
	19.94
	19.08
	3.96
	3.56
	    1.000
	0.321
	.23

	Collaboration
	23.37
	20.28
	5.25
	5.68
	2.450
	0.017
	.57

	Trust
	25.39
	25.00
	4.95
	5.12
	0.346
	0.730
	.35


1 = 1- 3 years experience; 2 = greater than 3 years experience
p<0.05

Table 1 contains information regarding principals’ years of experience and the five variables of instructional supervision: purpose, feedback, continuity, collaboration, and trust.  Principals with one to three years of experience are generally non-tenured and those with greater than three years of experience are typically tenured.  A total of 84 principals were included in the data; 42 principals had experience of three years or less, while the other half had more than three years experience. 

In addition, Table 1 shows the results of the mean differences.  There is a significant difference between principals’ years of experience and teachers’ perceptions of collaboration toward instructional supervision.  Collaboration (M1 =  23.37, SD1 =  5.25; M2 = 20.28, SD2 = 5.68), t = 2.45, p < .05 indicates that principals with less than three years of experience are perceived as collaborating more with their teaching staff. The effect size for collaboration is medium (.57). There is no significant mean difference between principals’ years of experience and purpose, continuity, feedback, and trust.

Educational Importance of the Study

Principals with less than three years of experience tend to collaborate more than their peers with greater experience, as perceived by teachers.  It is recommended that central office administration require their principals to collaborate with teachers to improve instruction.

The teacher and principal must act as equals in the supervisions process. Structures that support collaboration must also be in place.  In addition, it is recommended that teachers and administrators develop trust and participate in comfortable dialogue. Experienced principals should be encouraged to collaborate more with their staff.


Principal leadership is very important because as Glanz, Shulman, and Sullivan (2007) stated, when schools participate in effective supervision models, significant increases in student achievement were found. This type of model will not only benefit administrators and teachers, but will show significant gains for the student body as well.

A primary responsibility of principals is to implement instructional supervision of their staff. This study finds it imperative that the top-down model be replaced with a collaborative one. Collaboration will encourage teachers and principals to work together, develop a sense of trust and engage in comfortable dialog. Research shows that when these factors are in place, a more productive relationship exists between administrators and teachers, benefiting the students as well.
References 

Arredondo, D. E., Brody, J. L., Zimmerman, D. P., & Moffett, C. A. (1995, Nov). Pushing the Envelope in Supervision. Educational Leadership, 53, 74-78. Retrieved June 26, 2007, from ERIC via FirstSearch.

Baker, B. R. (1999). Teaching At Risk Children: An Instructional Model In A Professional Development School. Retrieved June 26, 2007, from ERIC via FirstSearch.
ERIC Developmental Team (1992, August). Transformational Leadership. ERIC Digest, 72, 1-7. Retrieved June 26, 2007, from ERIC via FirstSearch.
Glanz, J., Shulman, V., & Sullivan, S. (2007, April 13). Impact of Instructional Supervision on Student Achievement: Can We Make the Connection?. Retrieved June 26, 2007, from ERIC via FirstSearch.
Gray, J. (1999, February). A Collaborative Model for the Supervision of Student Teaching. Retrieved June 26, 2007, from ERIC via FirstSearch.
Hill, F. H., Lofton, G. G., & Newman, G. (1997, 3-24). Professional Portfolios: A Catalyst for a Collaborative Work Culture. Retrieved June 26, 2007, from ERIC via FirstSearch.
Kersten, T. A. (2006). Teacher Tenure: Illinois School Board Presidents' Perspectives and Suggestions for Improvement. Planning and Changing, 37, 234-257. Retrieved June 26, 2007, from ERIC via FirstSearch.
Kramer, C. A. (2007). Elementary Teachers' Perceptions of the Effectiveness of Instructional Supervision. UMI # in progress.
Oghuvbu, E. P. (2007). Determinants of Effective and Ineffective Supervision in Schools: Teachers Perspectives. Retrieved June 16, 2007, from ERIC via FirstSearch.
Peterson, K. D., & Peterson, C. A. (2007, March). Effective Teacher Evaluation: A Guide for Principals. Retrieved June 26, 2007, from ERIC via FirstSearch.
Poole, W. (1995, Nov). Reconstructing the Teacher-Administrator Relationship to Achieve Systemic Change. Journal of School Leadership, 5, 565-596. Retrieved June 26, 2007, from ERIC via FirstSearch.
