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Abstract
The purpose of this study was to examine if there were differences between parental involvement practices based on parent gender. The Hoover-Dempsey and Sandler parental involvement model that measured parental involvement practices based on the dimensions of parental modeling, parental instruction, and parental encouragement was applied to 130 parents of 5th grade students on Long Island, New York. The study found there were no significant differences between these parenting practices and parent gender in general.  An item analysis of each response on the survey by either the female or male parent was analyzed.  The results revealed that there were differences between parent gender and parenting practices in some of the specific items.  For instance, females tend to teach their child to ask questions in school, they encourage their child to follow teacher directions, they encourage them to do their school work and to do it in new ways, and they show their child they have a love of learning.  In addition, females show their child that they like it when their child is organized.  In contrast, males tend to support their child’s learning by allowing the child to work at their own pace. As a result of this study, school leaders and community groups ought to develop parenting programs teaching parental involvement practices to motivate all parents but more specifically male parents.   

Introduction
Society in general and educators have long been interested in the effects of parent involvement on child development (Fan & Chen, 2001).  Parent involvement is most accurately characterized as a powerful, enabling and enhancing variable in children’s educational success. The construct of parent involvement is comprehensive. It is a multidimensional social factor that influences the everyday lives of children. Its cumulative effect may last through childhood years and remain influential directly or indirectly for a lifetime (Wu & Qi, 2006).  According to Biblarz and Stacey (2010), fathers and mothers differ just as males and females differ.  In addition, successful parenting is not gender specific and children do not need specifically, a father or a mother.  Rather, any gender configuration is able to parent well. Parent gender may have some effect on the dimensions of parent involvement (Colson, 2010).
This study seeks to examine the differences of parent’s gender between parental involvement and their own perspective of their involvement through the use of a parent survey instrument. Our main purpose is to see if there are differences in the types of involvement by parent gender in order to develop parenting programs to focus on different involvement practices that could improve a child’s self esteem, motivation and achievement as defined by Colson (2010).

Research Questions
Do parental practices of instruction, modeling, and encouragement differ by parent gender?

Perspective (s) or Theoretical Framework 
Darling and Steinberg (1993) defined parenting practices as specific behaviors that parents use to socialize their children.  For example, when socializing their children to succeed in school, parents might enact certain practices such as doing homework with their children, providing their children with time to read, and attending their children’s school functions. In contrast, Darling and Steinberg (1993) define a parenting style as the emotional climate in which parents raise their children (Spera, 2005).
A parental involvement model which measures parent involvement practices was developed by Hoover-Dempsey and Sandler (2005).  After the parent becomes involved with children in the dimensions of parental encouragement, parental instruction, and parental modeling, the model can be used to look at parental involvement practices (Colson, 2010).  
Parental involvement is believed to be associated with improved school outcomes for students in elementary, middle and high school.  (Bandura, Barbaranelli, Caprara & Pastorelli, 1996; Hoover-Dempsey & Sandler, 2007).  Although parental involvement is an important contributor to children’s positive school outcomes, much less is known about the differences between parental involvement practices based on parent gender.
In a study conducted by Renk, Roberts, Roddenberry, Luick, Hillhouse, Meehan, Oliveros, Phares (2003),  the relationships among the gender of the parent, gender role, and the time parents spend with their children was examined. The researchers used a qualitative research method to conduct their study.  Analyses of the study indicated that neither the sex of the parent nor gender role was predictive of the amount of time parents were spending in direct interaction with or being accessible to their children. The sex of the parent, qualified by earning status, was predictive of the level of responsibility parents had for child-related activities. Further, the sex of the parent, qualified by femininity, was predictive of parental satisfaction with level of child-related responsibilities. These results emphasize the importance of examining parental characteristics in relation to the time parents spend with their children and their levels of responsibility for child-related activities.
Another study done by McHale and Huston (1984) using a longitudinal research design examined mothers' and fathers' sex role orientations and employment situations in connection with their involvement in child-oriented activities.  The parenting roles typically adopted by fathers and by mothers are distinguishable in two ways: in terms of the number and in terms of the/kinds of activities fathers and mothers engage in with their children. Specifically, fathers have less contact with children than do mothers (McHale & Huston, 1984).  
The participants of the McHale and Huston (1984) study were thirty-four couples who were interviewed and completed questionnaires that measured their sex role attitudes, masculinity-femininity, and their skills and role preferences for performing a number of child-oriented activities within three months of their wedding dates.   Approximately one year later, the couples had become parents.  The couples were interviewed about their employment situations and again about their child-care skills and role preferences for performing certain child-care tasks.  
The findings of McHale and Huston’s (1984) study showed differences between male and female parents.  The mothers' sex role attitudes before the birth of their child predicted their role preferences after their babies were born, and these two factors, as well as mothers' involvement in the paid labor force, were related to the extent of their involvement in child-oriented activities. Mothers' masculinity and femininity, however, were unrelated to their parenting behavior (McHale & Huston, 1984).   In contrast, the fathers' work involvement was related only to the amount of their leisure activities with children. In addition, fathers' role preferences for performing child-care tasks and their perceived skill at such tasks were related to the overall extent and the nature of their involvement in child-oriented activities.  Fathers' role preferences were somewhat stable from before to after their children's births and fathers' preferences before their children were born predicted the mothers' preferences afterward. Neither fathers' sex-role attitudes nor their masculinity or femininity; however, predicted their activities with their child (McHale & Huston, 1984).  
In addition, McHale and Huston’s (1984) data suggest that the extent of mothers' involvement with their children is affected by the amount of time they are involved in the work force. In contrast, fathers' involvement seemed to be more affected by their own attitudes as well as the attitudes of their spouses. That is, individual differences in attitudes are more likely to make a difference in behavior when an individual is free to decide about whether to engage in activities. 
McHale and Huston’s (1984) findings were not consistent with the studies done by Renk, et al. (2003). In review of the literature on parent gender related to parental practices of instruction, modeling, and encouragement, there is a minimal amount of research. 

Definition of Terms

The following definitions are used for the purpose of this study (Colson, 2010, p.5-6).

Parent
The term parent includes a biological parent, a legal guardian, or any other person in loco parentis such as a grandparent or stepparent with whom the child lives, or a person who is legally responsible for the child's welfare (Hoover-Dempsey & Sandler, 2005). 

Parental Encouragement
Parents' explicit effective support for their child(ren)'s engagement in school or learning related activities. The Parental Encouragement construct identifies that parents who participate in activities to the extent to which a child perceives that his or her parent encourages behaviors, interests, and beliefs conducive to achievement. Examples of these activities are monitoring or helping the child with homework (Hoover-Dempsey & Sandler, 1995). 

Parental Instruction
Parental instruction emerges in social interactions between parent and child during involvement activities as they engage in shared thinking related to learning strategies and processes.  The Parental Instruction construct identifies that parents who use direct instruction can influence their children’s educational outcomes.  Parents, who predominantly engage in direct, open-ended instruction, tend to support higher levels of thinking and ability as well as factual information in their children.  Whereas parents that engage primarily in direct, closed-ended instruction will tend to promote factual learning and knowledge, but will not tend to influence the child toward higher levels of cognitive complexity (Hoover-Dempsey & Sandler, 1995). 

Parental Reinforcement
Parental reinforcement is the fundamental learning principle that behavioral patterns occur and are maintained because of their consequences.  The Parental Reinforcement construct identifies that parents influence their children's educational outcomes by reinforcing specific aspects of school-related learning. In involving themselves in aspects of children's schooling, parents often give their children interest, attention, praise, and rewards related to behaviors fundamental to varied aspects of school success. Reinforcements are important because they help elicit and maintain child behaviors central to school success (Hoover-Dempsey & Sandler, 1995).
Parental Modeling
The extent to which parents and children engage in reciprocal interactions related to school activities that involve cognitions and behaviors related to school learning. The Parental Modeling construct predicts that children will follow their parents’ behavior.  By parents devoting interest and time to activities related to schooling, they improve the possibilities that children do well in school.  It identifies that parents influence their children's educational outcomes through modeling of school-related behaviors and attitudes. When parents involve themselves in aspects of their children's educational lives, they demonstrate that activities related to schooling are worthy of adult interest and time (Hoover-Dempsey & Sandler, 2005).

Data Sources
This study, which was part of a larger study by Colson (2010), was conducted in a suburban school district located on Long Island in New York State. Permission to survey the parents and to access the data from the school districts data system was requested from the school district’s superintendent. Fifth grade parents from four elementary schools in this district that had children who took the New York State Grade 4 English Language Arts and Math tests in 2008- 2009 were asked to participate in the study. A parent survey based on the work of Hoover-Dempsey & Sandler was given to students to give their parents to complete. The parent survey consisted of 24 items related to the construct of parenting practices for which results were used to measure parental attitudes regarding their practices of instruction, reinforcement, modeling and encouragement.

Methodology		
Initially there were 112 parents who were female and 18 parents who were male in the study.  A random sample was conducted in order to balance the ratio between females and males.  Twenty-five females were randomly selected, of which 24 female responses were used due to one questionnaire that did not specify parent gender.  A t test was conducted in order to determine if there was a difference between parent gender and parental practices.  A frequency analysis was conducted on survey items that were categorized in one of the four parental practices of instruction, encouragement, modeling, and reinforcement.  Table 1 represents the variables analyzed in the survey and their reliabilities.















	Table 1

Parental Involvement Practices


	Dimensions
	Number of Items
	Reliability
	Source

	Parental
Instruction
	7
	82.2%
	Hoover-Dempsey &
Sandler(2005)Adapted from
Martinez-Pons(1996)

	Parental
Reinforcement
	5
	89.1%
	Hoover-Dempsey &
Sandler(2005)Adapted from
Martinez-Pons(1996)

	Parental
Modeling
	6
	88.7%
	Hoover-Dempsey &
Sandler (2005) Adapted
from Martinez-Pons (1996)

	Parental
Encouragement
	6
	77.5%
	Hoover-Dempsey &Sandler
(2005) Adapted from
Martinez-Pons (1996)


From Colson (2010), p. 35

Results
          An independent samples t test was conducted to evaluate the hypothesis that the parent practices of parent instruction, parent modeling, and parent encouragement differ based on the parent gender.  The test for parent encouragement was not significant, t (38) = .978, p = .334, the test for parent instruction was not significant, t (39) =.555, p =.582, and the test for parent modeling was not significant, t (40) =.952, p =.347.  Female parenting practices were not significantly different from male parenting practices.  
     Next, a frequency analysis on the survey instrument was conducted to see if there were differences between parent gender and parental practices.  Responses on each item of the survey were grouped into three categories based on the given Likert scale responses.  Not true and somewhat true were grouped together, often true was its own category, and mostly true and completely true were grouped.  The researchers looked at areas that showed >10% difference in the responses between males and females for each variable (See Tables 2, 3, 4). 






Table 2
Parental Encouragement (Females N=24, Males=18) Percentage of parents' responses, by gender, on encouragement items

	Item Numbers
	Not true and 
Somewhat True
	Often true
	Mostly true and
 Completely True

	1.  I encourage my child when 
     he/she doesn’t feel like doing  
     schoolwork.
	
	
	

	          F
	----
	---
	100.0

	          M
	11.2
	---
	88.9

	2.  I encourage my child to try new ways 
     to do schoolwork when he/she is 
     having a hard time.
	
	
	

	          F
	4.2
	8.3
	91.7

	          M
	5.6
	11.1
	88.9

	3.  I encourage my child to look for more     
     information about school projects.
	
	
	

	          F
	12.5
	12.5
	75.0

	          M
	5.6
	11.1
	83.3

	4.  I encourage my child to develop an 
     interest in schoolwork.
	
	
	

	          F
	---
	4.2
	95.9

	          M
	---
	11.1
	88.9

	5.  I encourage my child to believe that 
     he/she can do well in school.
	
	
	

	          F
	---
	---
	100

	          M
	5.6
	---
	94.5

	6.  I encourage my child to follow the 
     teacher’s direction.
	
	
	

	          F
	---
	---
	100.0

	          M
	11.8
	---
	88.3



Percentages of parent responses, separated by gender on parental encouragement, are indicated in Table 2.  Results revealed that 100% of females indicated that they encouraged their child when their child did not feel like doing schoolwork compared to 88.9% of males (Item 1).  Males, 11.2% indicated that they did not encourage their child when their child did not feel like doing schoolwork.  Results also revealed that males and females differed on encouraging their child to follow the teacher’s direction (Item 2).   All females, 100% stated that they encouraged their child to follow the teacher’s direction; 11.8% of males did not encourage their child to follow the teacher’s direction.  Female parents compared to male parents were more likely to encourage their child when their child did not feel like doing schoolwork and to encourage their child to follow the teacher’s direction (Table 2).  

Table 3
Parental Instruction (Females N=24, Males=18) Percentage of parents' responses, by gender, on instruction items

	Item Numbers
	Not true and 
Somewhat True
	Often true
	Mostly true and 
Completely True

	7.  I teach my child to go at his/her own pace    
     while doing schoolwork.
	
	
	

	           F
	25
	16.7
	58.3

	           M
	22.2
	27.8
	50.0

	8.  I teach my child to work hard.
	
	
	

	          F
	---
	4.2
	95.9

	          M
	5.6
	5.6
	88.9

	9.  I teach my child to find out more about the 
     things that interest him/her.
	
	
	

	          F
	---
	---
	100

	          M
	5.6
	---
	94.5

	10.  I teach my child to have a good attitude 
       about his/her homework
	
	
	

	          F
	---
	4.2
	95.9

	          M
	5.6
	---
	94.4

	11.  I teach my child to keep trying when  
       he/she gets stuck.
	
	
	

	          F
	---
	4.2
	95.8

	          M
	5.6
	5.6
	88.9

	12.  I teach my child to ask questions when 
       he/she doesn’t understand something.
	
	
	

	          F
	---
	---
	100

	          M
	5.9
	5.9
	88.2

	13.  I teach my child to take a break from 
       his/her work when frustrated. 
	
	
	

	          F
	12.5
	12.5
	75.0

	          M
	5.9
	17.6
	76.5



Percentages of parent responses separated by gender on parental instruction are indicated in Table 3.  Results revealed that 27.7% of males responded often true to teaching their children to work at their own pace when completing schoolwork compared to 16.7% of females who responded often true to teaching their children to work at their own pace during schoolwork (Item 7).  All sampled females, 100% indicated that they taught their child to ask questions when the child did not understand something, compared to 5.9% of male respondents who indicated that they did not teach their child to ask questions when the child did not understand something (Item 12).  The frequency results revealed that male parents tended to teach their child to work at their own pace while completing schoolwork and female parents tended to teach their child to ask questions when their child did not understand something (Table 3).  
Table 4

Parental Modeling (Females N=24, Males=18) Percentage of parents' responses, by gender, on modeling items

	Item Numbers
	Not true and 
Somewhat True
	Often true
	Mostly true and 
Completely True

	14.  I show my child I like it when 
       he/she wants to learn new things.
	
	
	

	          F
	----
	4.2
	95.8

	          M
	5.6
	---
	94.5

	15.  I show my child that I like to know 
       how to solve problems.
	
	
	

	          F
	---
	8.3
	91.7

	          M
	---
	5.6
	94.5

	16.  I show my child that I like to not    
       give up when things get hard.
	
	
	

	          F
	---
	4.2
	95.8

	          M
	5.6
	5.6
	88.9

	17.  I show my child I like it when 
       he/she finds new ways to do   
       schoolwork when he/she gets stuck.
	
	
	

	          F
	---
	12.5
	87.5

	          M
	5.6
	---
	94.5

	18.  I show my child that I like to learn as 
       much as possible.
	
	
	

	          F
	---
	---
	100.0

	          M
	5.6
	5.6
	88.9

	19.  I show my child that I like it when 
       he/she organizes schoolwork.
	
	
	

	          F
	---
	4.3
	95.7

	          M
	12.6
	6.3
	81.3



Percentages of parent responses separated by gender on parental modeling are indicated in Table 4.  Frequency results revealed that 12.5% of females indicated often true that they showed their child they liked it when their child found new ways to do schoolwork when the child was stuck compared to 0% of males who responded often true that they showed their child they liked it when their child found new ways to do schoolwork when the child was stuck (Item 17).  All females sampled, 100% indicated that they showed their child they liked to learn as much as possible; whereas 88.9% of male respondents who indicated that they showed their child they liked to learn as much as possible (Item 18).  Frequency results also revealed that 95.7% of female parents showed their child that they like it when the child organized schoolwork.  This percentage compared to 81.3% of male parents who showed their child they liked it when their child organized schoolwork (Item 19); however, 12.6% of males did not show their child they liked it when their child organized schoolwork compared to 0% of females who did not show their child they liked it when their child organized schoolwork (Item 19).  Female parents were more apt to model learning behaviors for their child then male parents.  Females also demonstrated that they liked it when their child demonstrated organizing schoolwork and found new ways to do schoolwork when they were stuck (Table 4).  
Reinforcement is not represented because none of the five items presented differences.

Conclusion
	The study found there were no significant differences between parenting practices and parent gender in general.  However, after analyzing each response on the survey by either the female or male parent the results revealed that there were differences between parent gender and parenting practices in some of the specific items.  For instance, females tended to teach their child to ask questions in school, they encouraged their child to follow teacher directions, they encouraged them to do their school work and to do it in new ways, and they showed their child they have a love of learning.  In addition, females showed their child that they like it when their child was organized.  In contrast, males tended to support their child’s learning by allowing the child to work at their own pace. 
	This research is in agreement with Renk, et al. (2003), that gender roles are not significant.  However, we found some differences in the specific items which may be related to McHale and Huston’s (1984) study about the role of the parents, showing that males have less contact with their child than females.  For example, only 18 males completed the original survey as opposed to 112 females.  Males spend less time with their child which may be the reason they encourage their child to work at their own pace.  
The importance of parental involvement for children’s well-being is unquestionable. This study is important because it will help us identify if parenting practices differ by gender. It will also provide information on which parenting practice shows the biggest difference between male and female responses which could help future researchers study ways to achieve higher parental involvement by gender in certain constructs. As a result of this study, school leaders and community groups ought to develop parenting programs teaching parental involvement practices to motivate all parents but more specifically male parents.   This is important so children are provided with the best opportunities to thrive. Efforts towards changing practices may improve a child’s self esteem and achievement.
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