 Multicultural Awareness 1

Multicultural Awareness 17




DO TEACHERS’ CERTIFICATION INFLUENCE THEIR LEVEL OF MULTICULTURAL AWARENESS AND KNOWLEDGE IN MULTICULTURAL EDUCATION?				Tamara Green		Tanesha Hunter		Gayle Steele		Elsa-Sofia Morote		Stephanie L. Tatum








DO TEACHERS’ CERTIFICATION INFLUENCE THEIR LEVEL OF MULTICULTURAL AWARENESS AND KNOWLEDGE IN MULTICULTURAL EDUCATION?
Abstract
The purpose of this study was to examine the relationship between teachers’ years of experience, level of education (degree earned), certification, and level of knowledge in multicultural education and their multicultural awareness to their school environment. Multicultural awareness was measured on three subscales: curriculum and instruction, professional development and school climate.  The survey was administered to 136 teachers in one Long Island, NY school district.  An Analysis of Variance was used to examine the relationship between the independent variables: years of experience, certification, level of education and level of knowledge in multicultural education and multicultural awareness to school environment.  Only certification shows relationship with teacher level of knowledge in multicultural education and multicultural awareness.  
Keywords: multicultural education, diversity, school climate, curriculum and instruction, professional development, elementary education, secondary education, special education
Purpose
There has been an increase in the move towards social justice in the area of education.  Schools are being challenged to meet the educational needs of a diverse student population. The attempt to acknowledge the existence of various cultures plays out in the philosophy of multiculturalism and the numerous approaches to multiculturalism have become more commonly known as multicultural education (Ngo, 2010). This study analyzed the differences in teachers’ multicultural awareness (curriculum and instruction CI, professional development PD, and school climate SC) responses based on teachers’ years of experience, certification, and educational level.  The research question which that guided this study was: ; do demographics (years of experience, certification, and education level) affect awareness of multicultural education in schools (CI, PD, and SC), and level of knowledge in regarding multicultural education?  
The proposed paper examined data collected from a quantitative study survey instrument which that measured teachers’ multicultural awareness.  The  instrument, Multicultural Awareness to School Environment (MASE) survey survey used three dimensions (CI, PD, and SC) to analyze teachers’ attitudes towards multicultural education as well as a section that analyzed teachers’ knowledge of about multicultural education (Morote & Tatum, 2010).  Data was were obtained from a school district in Long Island, New York. 
 Curriculum and instruction pertained to the text, supplemental materials, and other educational resources used in the classroom to instruct students.  It also included the assessment procedures used by teachers and other educators to determine students’ performance (Morote & Tatum, 2010).
	Professional Development items dealt with teachers attitudes towards the need for multicultural awareness training, as well as who was responsible for providing the training and incorporating the newly constructed knowledge into the curriculum.  It also measured whether teachers believed that multicultural awareness was relevant for the courses they taught and if it helped them to be more effective (Morote & Tatum, 2010).
	School Climate items pertained to administrators, teachers, counselors, and social workers’ level of awareness regarding cultural, racial, ethnic, and linguistic diversity within the school, which was measured by their own diversity.  In addition, it measured whether the personnel is culturally sensitive. The diversity was expressed through inviting parents from diverse backgrounds to participate in school activities, food served in the cafeteria reflects various cultural and ethnic groups in the U.S., and the overall school climate (Morote & Tatum, 2010).

Theoretical Framework
A major goal of multicultural education is to reform schools, colleges, and universities to enable students from diverse racial, ethnic and social class groups to experience educational equality (Banks, 2006).  In order for this goal to come into fruition educators would need to be aware of the definition of multicultural education and the efforts it would take to implement practices that included multicultural awareness.  “Teachers must develop reflective cultural, national, and global identifications themselves if they are to help students become thoughtful, caring, and reflective citizens in a multicultural society” (Banks, 2001, p.5). 
Generally, teachers were able to recognize and identify children’s cultural and linguistic differences (Fong & Sheets, 2004).  However, multicultural education was often reduced to highlighting examples and artifacts of cultures such as eating cultural foods, singing songs, dancing or reading folktales (Ladson-Billings & Tate, 1995).  This example indicated the lack of understanding that multicultural education entailed more than events and celebrations that were highlighted at planned times within the curriculum. Multicultural education encompassed everyday activities in the classroom where students could achieve academic success while maintaining their cultural integrity (Ladson-Billings, 1995).  (you need to transition from components of multicultural education to teachers’ certification; how do they align?) Studies have indicated that there was a lack of understanding (about what: multicultural education? Or how teachers are certified in general?) across the certification areas of elementary and secondary education. However, research in the certification area of special education was almost nonexistent (Brownell, Ross, Colon, & McCallum, 2005). (what is the significance about certification in general and specifically special education in the context of multicultural education?)
In a secondary school study, Ngo (2010) examined the attempts to address multicultural education issues in one progressive, urban public high school in the Midwestern United States. He described what the school offered as symbolic recognition of diversity on bulletin boards, walls and display cases, and extra-curricular activities, such as the Asian Cultural Club. However, “the politeness and cheeriness of “’diversity’” efforts belied enduring racial and ethnic tensions” (Ngo, p. 484).  He reported that students segregated themselves in places such as the cafeteria and overheard students teasing others.  An issue that this raised was that the approach of adding ethnic studies or events to school programs did not require fundamental changes in the views, assumptions and institutional practices of teachers and administrators (Banks, 2006 is Banks echoing what Ngo found? If so, you need to state that, if not address Ngo’s findings completely prior to bringing in other theorists have similar findings in their studies). By not attempting to change the views that were inherent to educational practices, the added events and studies were masking the real issue of diversity (which includes what?). 
Ngo also described the skepticism among the teachers.  Through an analysis of field notes and interviews, Ngo reported that teachers articulated uneasiness about talking and teaching about cultural difference.  There were fears of tokenizing or patronizing various groups. Teachers also changed the name of their Multicultural Committee to Diversity Committee which Ngo feels demonstrates uncertainty about meanings. (how are these findings significant? What is the critical analysis of the findings?)
Skerrett and Hargreaves (2008) stated, identified that standardized curriculum and assessment practices had inhibited  secondary schools (or educators? Who in the school are they referring to? Or are they addressing all aspects of the schools: curriculum, instruction, professional development, vision, mission, etc.?) capacity to respond to student diversity in ways that addressed depth of learning rather than easily tested basic achievement. Teaching time within the classroom shifted from individualized instruction to ‘”teaching to the standardized test’.”;  Sstandardization overpoweredshadowed diversity and multicultural awareness.  Lopez (2008) supported the idea that secondary schools did not give enough importance to students’ cultural differences or to the educational content, which referred to students’ culture (I am not clear: are students’ culture and cultural differences in the content and teachers do not emphasize them?).  Lopez also added that secondary schools did not provide enough time nor space for students to develop their culture and secondary school teachers were not interested in knowing their students’ cultures (Lopez, 2008). Each year the focus was on the increasing commitment of standardization, which did not leave time in the classroom to address diversity. 
Skerrett and Hargreaves (2008) conducted a study in two Hhigh Sschool’s located in the rustbelt of the northeast United States. The results of the study were as follows: within one high school, Sheldon High School, the humanities department was compelled to eliminate its multi-interest and multi-cultural electives. In the second high school, Barrett High School, its culturally responsive ESL and special education teachers were increasingly alienated from their mainstream colleagues, who embraced and endorsed the standards movement and the rewards that it brought them (Skerrett & Hargreaves, 2008). Additionally the staff members who assertively advocated for addressing the needs (specifically needs that focus on their culture or their academic needs? It is not uncommon for special educators to be treated tangential to their their contemporaries. Are you suggesting the special educators that are culturally responsive are further alienated because they are culturally responsive? ) of their growing special education students were stigmatized by their principal and consigned to the basement of the building at Barrett High School (Skerrett & Hargreaves, 2008).
Teachers’ acknowledgement of the importance of diversity and competency in classrooms was often determined by their ability to create conditions that enabled students to learn (Fong & Sheets, 2004).  Clarification of the concepts of multicultural education were needed to delineate objectives and for strategies of attainment to be appropriately designed (Banks, 2006). (this should follow your discussion on Fong & Sheets research)  Fong and Sheets (2004) examined teacher conceptualization of multicultural education and described their approaches to implementation in a case study of two kindergarten teachers in a California school district.  The children in this school freely displayed their own expressions of culture through structured play, storytelling, and recess.  Each teacher had at least ten years of teaching experience and expressed a desire to implement multicultural theory in their classrooms; however, they found it burdensome and confusing.  Through observations and interviews, the researcher reported that teachers expressed confusion over what actually constituted as multicultural education and they viewed multicultural education as another subject to be covered within their limited instructional time. Some teachers believed “no one really knows what multicultural education really is” (Fong & Sheets, 2004, p. 12). 
The multicultural educational approach continues to develop conceptually and most educators profess to understand, even if they know little or nothing about it (Sleeter & Grant, 2009).  Theories have been developed that attempt to address the confusion that surrounds multicultural education, one theory was culturally relevant pedagogy (Ladson-Billings, 1995). Culturally relevant pedagogy had been taught in teacher education programs and promoted by scholars and practitioners as an effective pedagogical tool for students of diverse backgrounds (Young, 2010).  In an ethnographic study that included preservice and inservice elementary school teachers, Evelyn Young attempted to assess if culturally relevant pedagogy was a viable pedagogical tool.  Years of experience ranged from 1 to 30 years.  Her findings suggested confusion over culturally relevant pedagogy was palpable regardless of the number of years of experience.  This was in support of the findings in the study done by Fong and Sheets (2004).
In addition to elementary and secondary education, providing services that are culturally appropriate and sensitive to people with learning disabilities from minority ethnic communities could be difficult (Summer & Jones, 2004).  Special education courses have become infused with content knowledge and skills regarding the culturally and linguistically diverse learners (Bauer, Johnson, Sapona, 2004).  In a study by Brownell, Ross, Colon and McCallum (2005), the researchers reviewed programs across different institutional contexts to determine common features of special education programs.  These features included: ; crafted and extensive field experience, working together, evaluating the impact of teacher education programs, maintaining a positivist or constructivist orientation toward teacher knowledge, and focusing on inclusion and cultural diversity.  Although these features were found in exemplary general education teacher programs, those special education programs that focused on adopting constructivists or constructionist orientation focused on preparing teachers to work with culturally and linguistically diverse students. 
Research on certification and special education needs to be strengthened, since they are variables that you measured. Demonstrate how they align with the tenets of multicultural education.
Methods
	The sample population for this study included 136 participants who were K-12 teachers in a Long Island, New York school district.  The participants completed a survey that was mailed to them with the permission of the Superintendent.  The instrument included a 32 item survey to measure the level of multicultural awareness in relation to the three dimensions of multicultural education, curriculum and instruction, professional development, and school climate. The survey also included 15 multiple choice questions to measure the level of knowledge in multicultural education.  A likert-scale (from 1 = strongly disagree to 5 = strongly agree) was presented. Values of the alpha coefficient were: ; CI =.88, PD =.86, and SC =.88 (Morote & Tatum, 2010).  
A bivariate correlation was used to determine relation between teachers’ years of experience, certification level, and educational level, and level of knowledge on multicultural education, and multicultural awareness of CI, PD, and SC.  A one-way ANOVA was then conducted with the variable, which showed an indication of significant correlation. 
Results
The research question which that guided this study was: ; what is the relationship between teachers’ years of experience, certification level, and education level, and level of knowledge and the curriculum and instruction, professional development, and school climate? After performing a correlation, there was no relationship found on teachers’ attitudes towards multicultural education between the teachers’ years of experience and educational level. Teachers’ certification showed a relationship with level of knowledge and their views of their school climate. A further analysis using ANOVA was then performed (Table 1), showing significant difference, (p=0.07).  A post hoc test showed the greatest gap between teachers of special education and teachers of secondary school (Table 2.). There was less of a gap between teachers of special education and teachers of elementary school. This analysis indicated that teachers certified in the area of special education felt there was a better school climate than elementary and secondary school teachers.  
Table 1:
Teacher Certification and School Climate in Multicultural Education

	Descriptive Statistics

	Dependent Variable: School Climate



	
	                   N
	             M
	                         SD
	
	

	
	
	
	
	                        F
	                       Sig

	Special Ed
	11
	28.18
	3.94
	2.80
	.07

	Secondary
	19
	22.94
	6.62
	
	

	Elementary
	27
	26.00
	6.40
	
	

	Total
	57
	25.40
	6.29
	
	













Table 2:
Post Hoc Test
Teacher Certification and School Climate in Multicultural Education

	Multiple Comparisons

	Dependent Variable: School Climate



	(I) Certirecode (M)
	(J) Certirecode (M)
	           Mean Difference (I-J)
	                 Std. Error
	                      Sig.

	
	
	
	
	

	Special Ed (M=28.18)
	Secondary (M=22.94)
	5.23
	2.31
	.09

	
	Elementary (M=26.00)
	2.18
	2.18
	.61

	Secondary 
	Elementary 
	-3.05
	1.83
	.26




A one way analysis of variance was conducted to evaluate the relationship between teacher’s certification and their attitudes towards multicultural education in schools. The independent variable of certification included three levels: special education, elementary education, and secondary education. The dependent variable was school climate. The ANOVA was not significant, however, the value p=.069 was more likely significant.  Post hoc analysis was performed to evaluate pairwise differences among the means. Differences in the views of the school climate between secondary teachers (M=22.94) and special education teachers (M=28.18) was found.  No significance was found between special education teachers and elementary education teachers.  The special education teachers tend to rate higher in school climate regarding multicultural issues. (when you strengthen the certification section in your theoretical framework, you will be able to infer that special education teachers typically are addressing the needs of students with a variety of capabilities: physical, emotional, academic, etc., which generally translates in to them recognizing the importance of differentiating their instruction. This type of skill set allows an individual to see culture extends beyond race and ethnicity.)





Table 3:
Teacher Certification and Level of Knowledge in Multicultural Education

	Descriptive Statistics

	Dependent Variable: Knowledge

	
	               n
	          M
	                  SD
	    Std. Error
	
	

	
	
	
	
	
	             F
	             Sig.

	Special Ed
	14
	4.43
	1.79
	.48
	3.53
	                   . 035

	Secondary
	21
	4.19
	1.75
	.38
	
	

	Elementary
	29
	3.21
	1.47
	.27
	
	

	Total
	64
	3.80
	1.70
	.21
	
	



Table 4:
Post Hoc Tests
Teacher Certification and Level of Knowledge in Multicultural Education

	Multiple Comparisons

	Dependent Variable: Knowledge

	 (I) Certirecode (M)
	(J) Certirecode (M)
	           Mean Difference (I-J)
	                 Std. Error
	                      Sig.

	
	
	
	
	

	Special Ed (M=4.43)
	Secondary (M=4.19)
	.24
	.56
	.92

	
	Elementary (M=3.21)
	1.22
	.53
	.08

	Secondary
	Elementary 
	.98
	.47
	.12



A one-way analysis of variance was conducted to evaluate the relationship between teacher’s certification and their knowledge of multicultural education in schools. The independent variable of certification included three levels: special education, elementary education, and secondary education. The dependent variable was knowledge.  The ANOVA was significant, p=.035. Significance was found between special education teachers (M=28.18) and their knowledge in multicultural education. The special education teachers tend to rate higher in multicultural issues. 

Conclusion and Discussion and Implications
The examination of the relationship between multicultural awareness and teachers’ years of experience, level of education, certification, and level of knowledge suggested there was less of an understanding and acceptance of multicultural education among secondary education teachers when compared to special education teachers.  These results have important implications if multicultural education is to be a goal of educational reform.  If teachers are to send appropriate messages to all students, they must have ongoing professional development and training opportunities.   Ngo (2010) and Skerrett and Hargreaves (2008) reported the confusion and inhibition in teachers of secondary schools to respond to student diversity.  The findings of these studies support the notion that teachers of secondary education have less knowledge regarding multicultural education (why?). (what is the discussion regarding your findings and the literature that supports them?)
This study found that teachers’ attitudes towards school climate varied in relation to teachers’ certification level.  Teachers who were certified in special education felt more strongly about multicultural education in the area of school climate than teachers of elementary education, followed by teachers of secondary education.  These findings support the fact that special education courses are infused with content knowledge and skills about culturally and linguistically diverse learners (Bauer, Johnson, & Sapona, 2004).  (what is the discussion regarding your findings and the literature that supports them?)
In addition, tThis study found no relationship with level of knowledge in multicultural education or multicultural awareness (SC) with teachers’ years of experience and level of education.  This is contrary to previous research that suggests teachers’ years of experience and level of education may influence their multicultural awareness.  Ladson-Billings (1999) and Nieto (2000) acknowledge that current education requirements set by the National Council for Accreditation of Teacher Education mandate that perspective (prospective?) teachers receive some form of multicultural education courses. Although this may be necessary as a starting point in creating multicultural awareness, other forms of professional development is needed. (such as what?) 
 Multicultural education is a popular term used by educators to describe education policies and practices that recognize, accept, and affirm human differences and similarities related to gender, race, disability, class, and sexuality (Sleeter & Grant, 2009).  Many school and university practitioners have a limited conception of multicultural education; they view it primarily as curriculum reform that involves changing or restructuring curriculum to include content about ethnic groups, women and other cultural groups (Banks, 2006).  Further aAttention should be placed on how teacher education and professional development prepares teachers to enhance multicultural awareness within their school environment and assist in the implementation of practices that will address the needs of culturally diverse learning communities.
Policy makers across the nation are taking a closer look at the training of prospective teachers (Burke, 2007).  Teacher education programs and certification processes are being re-evaluated in an effort to improve teacher readiness to work with an increasingly diverse population of students.  State certification exams measure a teacher candidate’s knowledge and skills in liberal arts and science (LAST), teaching theory (ATS-W) and in content area (CST) for a field of certification (Burke, 2007).  It has become evident through research that much more is needed in teacher education than a teacher candidates’ ability to pass an exam for certification. Research based practices need to be used to improve teacher preparation (Bauer, Johnson & Sapona, 2004). 
An examination of the course work is necessary to determine how well teachers are being prepared to work with a diverse student population.  As the results of this study shows, special education teachers have a more positive attitude toward school climate as it relates to multicultural awareness in education.   More research should be done in the preparation of special education teachers.  It is recommended that professional development be given to all teachers to enhance their knowledge of multicultural education with the possibility of using the approaches of educating special education teachers as a model for educating all perspective (prospective?) teachers. 
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