Academic Self-Concept      1

The Influence of Family Academic Expectations, School Work, 
Peer Relationships, and Student-Teacher Relationships on the
Academic Self-Concept of Ninth Grade Hispanic Students in Long Island, New York
Flor R. Calero
frc1@dowling.edu
Christopher Dalley
cxd70@dowling.edu
Nicole Fernandez
nmf7@dowling.edu

Tania Marie Davenport-Dalley

Elsa-Sofia Morote

Stephanie Tatum

Dowling College
Abstract

A study involving 70 ninth grade Hispanic students in Long Island, New York was conducted using a survey that contained five variables. The four independent variables, peer-relationships, family academic expectations, school work, and student–teacher relationships, were examined to determine their influence on student academic self-concept. A structural equation model was created to analyze the influence of the three independent variables, peer-relationships, family academic expectation, and school work, on the dependent variable, academic self-concept. The results, based on a multiple regression analysis, indicated that peer-relationships, family academic expectation, and school work were significant predictors of academic self-concept. In addition, peer relationships played a role as a modifier variable of student academic self-concept.
There are 112 words in the abstract. Unless there is a maximum word count, the theoretical perspective that undergirds the study should be included in the abstract—a sentence or two would suffice. I suggest Bronfenbrenner’s ecological systems.
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Purpose
There is significant evidence (such as what?) to support the influence of family academic expectations (for students in general or Hispanic students? If general, you need to into the next sentence) on student academic self-concept (Davenport-Dalley, 2009). Despite many initiatives to assist Hispanic students academically, they continue to fall behind (as a group they fall behind? Be careful with sweeping generalizations, particularly if there is no research to support these statements. What about the Nichols et al. study you presented below that identifies Hispanic students’ perceptions about their ability to learn?)) in comparison to other ethnic groups. Some researchers (which ones?) have addressed this issue by identifying reasons why Hispanic students (all of them?) continue to exhibit poor academic performance, while some have identified problematic factors such as living in poverty, English language acquisition and traditional customs (what “traditional customs” present a problem for some Hispanic students academically?) as influential factors among these students (Grant, 2002).  These issues (you are suggesting that economic status and language acquisition influence their academic performance; however, it appears that you are inferring below that these 2 areas are causes of poor academic performance) become more of a concern when taking in consideration that the Hispanic population is projected to increase to approximately 25 percent of the United States population (US Census, 2006).
Educators (who states that educators are not taking it seriously?) need to take this Hispanic population of students’ concerns (what and whose concerns? They are of concern to you? What literature supports this statement?) very seriously (which educators are you referring to, the ones that you are familiar with? This statement infers that all educators are not concerned and they are not examining the seriousness of Hispanic students’ academic performance, which is misleading) in order to help them overcome obstacles that influence their academic performance (why is it that educators only need to take it seriously? What about groups other than educators? What about social organizations outside of education? Your title includes: peers, teachers and families, which means you need to include the influence these groups have on Hispanic students’ academic self-concept. Without this discourse here, the perspective presented thus far lends itself to the idea that more research literature needs to be reviewed. If it has been reviewed, it needs to be included here). (there needs to be a transition into this next sentence) Factors such as peer-relationships, family academic expectations, student-teacher relationships and school work, may affect student academic performance.  Researchers (Marsh, Trautwein, Lüdtke, Koller, & Baumert, 2005) have already shown that there is a correlation between academic self concept and achievement (what about the other variables—what supports you examining them?). The purpose of this study was to examine how Hispanic ninth grade students’ academic self-concept can be influenced by peer-relationships, family academic expectations, school-work, and student-teacher relationships (why? What do these variables mean? A brief definition would contextualize your study).
Theoretical Perspective 
(You are not using a framework per se; rather, different variables that you are putting together to form a perspective. Positive Youth Development or Bronfenbrenner’s Bioecological Systems Theory are theoretical frameworks that can ground your study)
Academic Self-Concept

Academic self-concept is significant to the social and emotional development of children.    It is described as the way children think about themselves in relation to their attributes and abilities and how eventually those attributes relate to school success and academic achievement.  Students with high self-concept (it appears that you are confusing academic self-concept with self-concept and while there are similarities [how one thinks about her/himself] they are different] generally approach school-related tasks with confidence.  Students with low self-concepts approach school related tasks with low confidence.  It is the child’s perceptions of how well they will perform in school that ultimately influence how well they will actually perform in school.  Children’s perceptions of their abilities affect their values, self-interest, and beliefs about their ability to achieve personal and academic goals (Kenny & McEachern, 2009; Calsyn & Kenny, 1977).


Kenny and McEachern, (2009) discussed how children from minority groups (which groups?) at times have been known to have lower academic self-concept because of acculturation, racial discrimination, academic difficulties due to language barriers, and other general adaptation issues related to adjusting to a new culture (all minority groups have challenges with adapting to a new culture? Which group are you referring to and what new culture are you referencing?). For example, Brem (year) discussed the challenges some students face when entering a new school environment for the first time when they are not members of the dominant cultural group. Some students experience social isolation and negative social interactions from their peers that ultimately affect the child’s self-concept (as cited in Kenny & McEachern, 2009).

Kenny and McEachern (2009) measured the self concept of 214 4th and 5th grade students, whereby 60% were Hispanic, 23% were Black and 17% were non-white students. Results revealed significant differences among ethnic groups indicating that one’s self concept is closely linked to prejudice and devaluation of a racial minority group.  In another study, Nichols, White and Price (2006) explored student perceptions on their academic self concept. They found that although differences in Hispanic populations were observed from other cultural group’s academic achievement, perceptions about their own learning was a strong indicator of their academic success. Hispanic students who perceive themselves as learning easily will typically do well in school (this seems to contradict what you wrote in the introduction, whereby you state all Hispanic students perform poorly) and students who perceive learning as difficult will experience a negative impact on their school performance.  Another study (what study?) investigated the reliability and validity of scores on a Spanish version of an academic self-concept measure for economically disadvantaged Hispanic middle school, English Language Learners. Results did not completely support five hypothesized constructs corresponding to five factor subscales on the English version.  Students appeared to have relatively high academic self-concepts (Menjares, Michael, & Rueda, 2000). (what are the inferences from the authors perspectives presented in this section? If students with high academic self-concept perform better or approach the schooling process better, why isn’t this information included in the introduction?)
Peer Relationships


The term peer relationships is used to refer to an individual’s small, relatively intimate group who interact with each other on a regular basis (you should provide a definition such as this in the introduction) (Ryan, 2001). Kettler, Shiu, and Johnsen (2006) discussed peer groups, sense of belonging and school aspirations as contributors to self- efficacy.  The sense of belonging at school or how connected a child feels to their peers and school personnel affect how far a student will go in their education.  It is not only important for school (who in the school are you referring to?) to help Hispanic students acculturate to schools, but also to help them form of sense of acceptance with peers and other personal relationships.  Hispanic students’ peer groups can positively or negatively affect any student’s (Hispanic?) educational goals. Hispanic students will rely on peers for social acceptance in school because often times there is a language barrier at home and the families are not able to help their children (source). Other implications to be considered are students who might feel ashamed of their parents because of cultural differences (source).  Hispanic students may have parental support at home but not in the school and it is up to the student to make connections with their peers and teachers. Peer relationships become significant to the overall academic self-concept of students (Shulman, 1993).  A study found that in peer groups among advanced placement students (87.7%) were more likely to select close friends who felt that good grades were important. The results indicated that building peer relationships can develop a students’ perceived self academic concept (Kettler, Shiu, and Johnsen, 2006; Lundy, 2005 where did the study results come from? Both Kettler et al and Lundy conducted the same study?). Peer relationships can either serve as an important incentive for adolescents to perform well in schools or they can lead to discipline problems and delinquent behaviors both inside and outside school (Chen, 1997).  

Student-Teacher Relationships

 
A student- teacher relationship is another contributing factor to students’ academic self-concept. Teachers understanding of Hispanic students and their willingness to accept Hispanic culture and infuse the culture into the classroom have an impact on how well students feel they can perform. Hispanic students enter a new school with limited connections to a brand new culture and additionally may face language barriers (this is true of all Hispanic students?). If the child does not have any other friends in their dominant group it may be difficult to build relationships. The study results (what study? You need to briefly discuss the purpose of the study before you present the findings) suggested that perceptions of students’ academic and interpersonal capabilities vary among ethnic groups. However, this study did not account for teacher’s ethnicity and how it relates to the student’s academic self-concepts (Idl, Jones, & Estell, 2008). 

 
Student-teacher interaction is a two-way process; each participant influences the others behaviors. Students can change teacher’s behaviors as much as teachers can change student’s behaviors (Irvine, 19876?). (you need a transition into this next sentence) Brophy (1983) discussed how active, extroverted students are more likely to be perceived accurately by the teacher.   Less active students are more likely to be perceived in ways that are inappropriate because their contact with the teacher is infrequent (Irvine, 1986). (Irvine endorses Brophy’s perspective?)

Based on the National Educational Longitudinal Study (1988 data base?) (Chan, 1997) researchers (researchers or Chan?) looked at students’ beliefs about how much their 10th grade teachers support their efforts to succeed in school and teachers’ reports about whether individual students receive guidance from them about school or personal matters.  The findings indicated that teachers as a form of social capital reduce the probability of dropping out by nearly half.  Students who come from socially disadvantaged backgrounds, as is the case for many Hispanic students (this is from Chan or your interjection?), and who have had academic difficulties find guidance and assistance from teachers especially helpful.    Students who face economic and social hardships at home are especially dependent on schools for support and guidance (as cited in Croninger and Lee (2001) (if this is from Croninger & Lee you do not need “as cited in” unless you are quoting someone that you read in Croninger & Lee).  In addition to assisting students with schoolwork, teacher can provide students with emotional support, encouragement, and guidance about personal and academic decisions. These types of resources are described by Croninger and Lee (2001) as students having a positive network of assistance and guidance with adults. Students that drop out of school express feelings of disconnection with teachers.  If teachers are not making meaningful connections with students they are not contributing to a students’ academic self-concept. Despite a myriad of literature (list) addressing teacher characteristics, less is known about how these factors influence the academic or personal development of teacher candidates preparing to teach in diverse classrooms (Flores, Clark, Riojas, & Guerra, 2010).  Teachers need to be aware that what they say to children in front of their friends could have an impact on a child’s Academic Self-Concept which has a connection or influence on student’s willingness to stay or drop out school. This study (what study—Flores, Clark, Riojas, & Guerra? ) give educator a new direction in which initiatives are needed- that need to be explored in order to break the continuous thread of Hispanic students falling behind.  
(what are the inferences from the authors perspective?)
Family Academic Expectations

Studies have shown that a phenomenon exists among Hispanic students entering school as early as five years old. According to Fillmore (1990), Hispanic children entering school, are appropriately socialized, exhibiting respectful, responsible, and mature behavior. Some time before entering third grade however, something happens. These same students begin showing signs of academic distress that manifests itself into a crippling poor academic self-concept. A staggering 40% of Hispanic students entering school will drop out before they complete high school (Fillmore, 1990 this holds true 20 years later?). Schools have enough to say in the way of blaming parents for not adequately preparing their children for school. Schools will further cite numerous resources such as compensatory programs, basic skills programs, Head Start, and ESL/Bilingual education as the efforts made to address the academic deficiencies of Hispanic students. Parents on the other hand, are asking why; why is my child failing? (what is the source of this information? You need to provide one, otherwise, this is a sweeping generalization) 
Beyond the scope of assigning blame, family factors play a significant role in predicting achievement and academic self concept. The achievement of children at school has been related to parental aspirations and expectations of success, parental beliefs and interests regarding children’s education and the levels of parental participation in their education (Dandy & Nettelbeck, 2002b; Hong & Ho, 2005). Different cultures value education in different ways, and these values influence the upbringing and education of children (Salili, Chui, & Lai, 2001). In regards to Hispanic culture and family dynamics, there is a growing concern that students from Hispanic families fall behind early in their academic careers as a result of losing touch with their monolingual parents. When minority parents (in general or Hispanic parents?) are not able to help their children due to language or cultural barriers, other resources such as peer and the school become even more significant to a Hispanic student’s future (Kettler, Shui,  & Johnsen, 2006). The aforementioned perspective (what do you mean?) suggests that peers and school environment take on a stronger meaning in the lives of adolescent children. The research finding (of which study?) are consistent with the ideology that school and peers are influential factors in student behavior and academic self concept, yet, family factors such as academic expectation as a significant predictor of academic self concept are evident. 

When conceptualizing school success in regards to academic self-concept (why are you addressing this in this section when you have an academic self-concept section?),  Bronfenbrenner ‘s study (you should use Bronfenbrenner’s original work and not “as cited in” as cited in Woolley, 2009) described an ecological (you should make this your theoretical framework and build the variables in your study around this framework, as his ecological systems are inclusive of the variables in your study ) framework that depicts personalized adult relationships with youth such as home, classroom, clubs, youth centers etc, as the greatest influence on student development. Woolley terms (Bronfenbrenner coined the term not Woolley) such setting as micro-systems. These micro-systems are significant within the context of Hispanic family values and expectations. Woolley shares three specific aspects of Hispanic values noted as familisimo (centrality of strong family ties) respeto (value of interpersonal relationships), and educacion (formal education and the comprehensive rearing of children). These values are strong within the Hispanic culture and have a great impact on how adults and the community interact with youth in regards to education.

Not surprisingly then is the concept that family academic expectations is a predictor of student academic self concept (according to whom?). The deep family and cultural ties between family and students establish a foundation not only for a student’s interaction in the school environment, but also shape students into the adults they become. Peer relationships, student-teacher relationships, family academic expectations, and school work all have an influence on a student’s academic self concept.  The following study will look to examine which of these variables have a higher predictor on academic self concept amongst 9th grade Hispanic students.  Results from a National Education Longitudinal Study (1988)  including a subsample of 1,853 Mexican, Mexican American and Chicano students suggested that the family is more influential than friends in socializing among Mexican American adolescents (Huang, 1992). (this belongs in the introduction as it aligns the variables in your study) Since results indicate a strong influence of family academic expectations on academic self-concept it would be in the schools best interest to work with students’ families to encourage parental support. (this currently is not being done?) Interventions such as parent workshops and professional development for teachers could establish an environment conducive for learning and improved student academic self-concept. (these last 2 sentences belong in your discussion of the results section) 
Methods

Participants

A data sub-set that contained survey responses from 70 Hispanic ninth grade students was analyzed. The SPSS data file from Davenport-Dalley (2009) was used and it initially included 222 ninth grade students from two suburban Long Island high school located in Suffolk County New York. The Hispanic population (n = 70) from the data file was separated for the purpose of this study. Participants responded to a two part survey. Part II contained a 45 question survey using a Likert (1=strongly disagree to -5=strongly agree) scale (Davenport-Dalley, 2009, p. 133 what part is quoted material?), addressing student-teacher realtionship (.675), peer relationships (.863), family academic expectations (.795), academic self-concept (.676), and school work (.844).
Measures and Procedures


The data file was disaggregated to identify only the ninth grade Hispanic participants. From the data file, student academic self-concept was selected as a dependent variable to be tested against four independent variables peer-relationships, family academic expectations, school work, and student–teacher relationships. Correlation, partial correlation, and multiple regression analysis were conducted to determine predictability of the independent variables on the dependent variable. Statistical analysis was performed using SPSS 17.0. A structural equation model (Figure 1.) was constructed to illustrate variance accountability percentage, correlation, and regression coefficients using AMOS 17.0.
 Research Question
How do peer-relationships, family academic expectations, school work, and student-teacher relationships predict the academic self-concept of ninth grade Hispanic students?
Results

All of the correlations among the variable family academic expectation, peer-relationships, school work, and student teacher relationships were statistically significant and were greater than or equal to 0.35 (see table 1). We found an indication that peer-relationships played a modifier role. We then decided to perform a partial correlation. 
Table 1 shows the partial correlation results using a partial correlation method in SPSS, to control one variable, [peer-relationships] a p value of .005 was required for significance. Therefore, the variable peer-relationships was “frozen” or controlled to identify the strength of the correlation among the remaining variables. Once the variable peer-relationship was controlled, family academic expectations and school work maintained their correlation with student academic self-concept. However, student-teacher relationship did not show a significant correlation with student academic self-concept. Then we identified peer relationship as a modifier of student-teacher relationship.
Table 1
	Controlled Variable
	Academic Self-concept
	Family Academic Exp.
	schoolwork

	Peer relationship


	     Family Academic Exp.
	R
	.511
	
	

	
	
	p
	.001
	
	

	
	
	df
	40
	
	

	
	    Schoolwork
	R
	.364
	.372
	

	
	
	p
	.018
	.015
	

	
	
	df
	40
	40
	

	
	    Student Teacher relationship
	R
	.257
	.339
	.395

	
	
	p
	.100
	.028
	.010

	
	
	df
	40
	40
	40


Correlation controlling the peer relationship variable
Figure 1 shoes that a combination of the three variables, peer relationships (β= .17), family academic expectations (β= .44), and school work (β= .24), accounts for 44% of the variance of academic self concept R2 = .44, F (2.6, 3). The strongest predictor of academic self concept among ninth grade Hispanic students was family academic expectations (β =.44). In addition, peer relationships was also identified as a dependent variable being influenced by student-teacher relationships R2 = .27. Peer relationship acts as a modifier of student-teacher relationship when we predict academic self-concept. Strong correlations were also identified between family academic expectation and student-teacher relationships (r = .46), school work and family academic expectations (r = .49), and school work and teacher-relationships (r = .55).

Figure 1 – Structural Equation Model – Predicators of Academic Self Concept
Discussion and Implications
The present study involved 70 ninth grade Hispanic students who were given a survey to determine which of the four variables, peer-relationships, family academic expectations, school work, and student–teacher relationships, influenced student self-academic concept. The results indicated that the three of the four independent variables were significant predictors of academic self-concept.  Our findings are relevant to the literature review that peer relationships, teacher-student relationships and family academic expectations are the strongest predictors of academic self concept of 9th grade Hispanics students.  It is also worthy to mention that teacher-student relationship was dependent on the other variables and was more likely to predict the strength of peer relationships.  Students who have positive interactions with teachers are more likely to build strong peer relationships, and complete school work. It should also be noted that the multiple regressions do not imply causality. For parents and schools, it should be clearly understood that student academic self concept is a subjective term that can be defined and measured in many ways (Phillipson & Phillipson, 2007). A further implication for parents and schools to be considered is that positive interactions with peers and adults inside and outside of the school environment significantly influence many factors of a child’s self concept (how does this align with Bronfenbrenner’s ecological systems interacting? What about positive youth development, which is built on Bronfenbrenner’s ecological systems?). Further research will be necessary to quantify other variables for their predictability and influence.
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